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CHAPTSR - I 
I N T R O D U C T I O N 
In an i n f o r m a l c o n v e r s a t i o n a b o u t s t u d e n t s d i s c i p l i n e , 
ray s u p e r v i s o r n a r r a t e d t h e s t o r y of t h e h o n o u r s l i s t . An 
h o n o u r s l i s t s e c r e t l y p a s t e d o u t s i d e t h e P r i n c i p i l v l ' s O f f i c e 
on t h e 1 s t A p r i l had t h i s t o s a y : 
1. Kapil Dev 
2. Babu 
3. Orient 
4. "21" Maulana 
5. Kuchhi 
5. Bagharra 
7. Chainta 
8. Kali Ghatika 
9. Chabili 
10. Golden Burnia 
11. Sankia Pahaiwan 
12. Nakhrili 
13. Buddha Kabaria 
14. Harappa 
15. Makhi Choos 
16. Too vulgar to be mentioned 
17. In a bad taste 
18. In a bad taste 
19. In a bad taste 
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It made me curious to dig and delve deeper into 
the problem and find out whether the students were entirely 
to blame and with what possible consequences. This kind of 
adverse attitude and opinion about the teachers could bring 
in its wake? Could it possibly reflect upon the general 
performance of their students specially academic achievement. 
It is likely to taint the total behaviour of the pupils in and 
outside the classToom, 
Philip eoswood Ballasd in his "Changing Schools" 
quotes an example to indicate a prefound change that has taken 
place in the relationship between the old and the young, 
"When Willian Ritt junior wrote from school to his 
father he began with "Honoured Sir" and ended with an assura-
nce of his continued respect and obedience, when the modern 
school boy writes to his father he begins with "Dear Old Bean" 
and ends with a request for more tin". 
Mr. Frederick Locker Lampson tells us in My 
"confidences" how much he feared his father and how much 
anxious he was to carry out his orders as to avoid censure. 
"Now and then, "he goes to say,"I prepose to send my children 
on an ersand, and apologise for doing so. They accept the 
apology, but they do not go". 
It seems a simple truth that a child has a right to 
get as much profit as much joy out of life as he can, so long 
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as he does not encroach all the liberties of others. But 
misconduct: 'No' 
Children in the past were at the mercy of their 
parents, teachers, or guardians and were subjected to an 
unnecessary amount of tyranny. And it is largely true of 
the present. Mr. Bernard Shaw bases whatever educational 
theory he may be said to have possess on the fundamental 
fact that children are a nuisance, that is to adults. At any 
rates he points out in his preface to "Misalliance" that 
there is a conflict of interests, of tastes, and a conflict 
between the young and the old. 
Inspite of the best efforts of Pestalozzi and 
Frabel Montessari, and all that Joun Dewey had to emphasise 
about the rights of children conditions have not improved 
much. 
The schools are changing faster than imagined and 
its no cola comfort that the climate is becoming better 
every day. 
Truancy, cheating, lying, bullying and spitefulness 
are just the minor kind of offences. Incidents of brutal 
attacks on fellow students and teachers are not uncommon. 
The use of knives and lethal weapons have also been reported. 
Some students seem bewildered, others belligerent. Examiners 
are threatened on Jark streets, effigies are burnt. Principal's 
homes are Inv-i-led, statf members are physically assaulted. 
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school gates are locked. The students themselves confers 
v;hy they act the v;ay. They act "It is in the air". 
The children are speaking up, and speaking up 
rather boldly, shocking their elders specially those who 
belong to the traditional school of respecting their elciers 
with speeches of exhortation published side by side vjith 
reports of new incidents. 
But why do children behave this way? It will not 
be possible for us to discuss in detail all the reasons or 
make out an exhausted list of all the causes underlying 
these changes and loss of values. Yet we can conveniently 
assume that its not entirely the fault of the teachers and 
the teaching profession has commanded a lot of respect in 
the past, ancient history tells us the teachers received 
veneranation tantamount to worship yet there home alv/ays 
tantamount being good teachers and bad pupils. Why does a 
good teacher have bad pupils? Jesus was one of the best 
teacher and he had one of the worst pupils, why? 
It was not that Judas simply fell short of the 
best in Jesus. He did not try to understand the teaching of 
Jesus and then fail in all good will, as the others sometimes 
did. 
Socrates had a number of outstandingly bad pupils. 
The best known is the most brilliant. Alcibiades, who loved 
socrates dearly and admired him fervently, and who also 
• - 5 -• 
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betrayed his courttry, went over to its enemies the spartaus 
and then betrayed them. 
Seneca, a brilliantly clever talker and writer, 
assisted by an experienced soldier with all the core and? 
Subtlety he could command. But Claudius retired his tutor 
Seneca. He executed his wife. He murdered his mother. 
Gilbert highet goes on to say. There are many 
more liJce him in history, an a smaller scale, hundreds, 
thousands, tens of thousands of young men and women who had 
talent and health, and security, who were trained by teachers 
who understood them, who were surrounded by people who loved 
them, and who threw the whole thing away. 
No, the important problem is why really talented 
people with the best of teaching should turn out? Fantally, 
damnably bad like NERO, like JUDus. 
It would have been worthwhile studying all the 
factors responsible for the strange behaviour of some 
students, especially the socio-economic and cultural back-
ground of the students. 
Since its not possible it falls outside the perview 
of this or present study to collect more information about 
the home enviromment or social cultural level of the parents. 
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We can assume there is something wrong somewhere 
in the bringing up and training of the children. We can't 
shift the entire blame on to the teachers as we know that 
the teaching profession today does not attract people who 
are blessed with certain qualities that go to make an ideal 
teacher. It will not be out of place here to briefly discuss 
some of these qualities. 
QUALITIES OF A TEACHER : 
(1) First, and most necessary of all, the teacher 
must know his subject. He must know what he teaches^. This 
sounds obvious yet it is not always practised. Therefore 
teaching is inseparable from learning. Every teacher reads 
about his subject every year, every month, every week if 
possible, because one cannot understand even the rudiments of 
an important subject without having its higher level at least, 
not well enough to teach it. The second answer is that the 
human is infinitely capacious. 
Young people hate grown-ups for many reasons. One 
of the reasons is that they feel grown-ups' minds are fixed 
and linked. A teacher must believe in the limited value and 
interest of his subject as a doctor believes in health. A 
neglect of this principle is one of the chief reasons for the 
bad teaching that makes pupils hate school ana turn away from 
valuable field of knowledge. 
The strongest and the best thing about teaching 
is that a seed dropped into what looks like rocky ground 
will often stick and take root gradually, and spring up years 
later, sometimes in a bizarre farm and oddly hybridised, but 
still carrying the principle of life. 
But, it is terribly important when a teacher, whose 
job is to awaken young minds to a valuable subject, shows his 
pupils by every gesture, by every intovation of his noise 
that he thinks the subject is not worth while learning, and 
that learning anything whatever is a waste of time. 
(2) The second essential of good teaching is that 
the teacher must like his subject. The two essentials knowing 
end liking the subject are connected, far it is almost 
impossible to go on learning year after year without feeling 
a spontaneous interest in it. 
Of course, nearly every teacher dislikes some part 
of his subject. But she (or he) acknowledges that defect 
learns the essentials of not part of the subject, and then 
with all more energy because of a feeling a guilty neglect, 
throws herself in the part she really enjoys. But to dislike 
the entire subject must be either a constant pain or a 
numbring, narcosis. 
The young dislike their elders for having fixed 
minds. But they dislike them even more for being insincere. 
They themselves are simple simple-minded, straight forward, 
almost painful naive. A hypocritical boy or girl is rare, 
and is always a monster as a spiritual cripple. They know 
grown-ups are clever, they know grown-ups hold the power. 
What they cannot bear is that grown-ups should also be 
deceitful. So they will tolerate a teacher who is energetic 
and violent, and sometimes, even learn a great deal from him, 
but they loathe and despise a hypocrite. And the teacher 
who dislikes his subject or is indifferent to it, always runs 
the risk of becoming,a hypocrite. A wise teacher will choose 
particular areas of his subject which he believe, will be 
both interesting and illuminating, and will find that his 
increasing knowledge of them will give him a sense of mastery, 
playing a trade, and will somehow carry over to his pupils. 
(3) The third essential of a good teaching is to 
like the pupils One must give up, teaching if he does not 
like boys and girls, young men and young women. 
It is easy to like the young because they are young. 
They have no faults, except the very ones which they are asking 
us to eradicate; ignorance, shallowness and inexperience. 
The really hateful faults are those which we grown men and 
women have. Some of these feed on us like diseases, others 
we build up and cherish as though they mere virtues. Ingra-
ined conceit, calculated cruelty, deep rooted cowardice, 
slabbering, greed, vulgar self satisfaction, puzzy laziness 
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of mind and body these and other real sins result from 
yeatS/ they ring harsh or hallow in our voices, they have 
became bone of our bone and flesh of our flesh. The young 
do not sin in those ways. Heaven knows they are infuriatingly 
lazy and unbelievably stupid and sometimes/ detestably cruel 
but not for long, not all at once, and not as a matter of 
habit and policy. They are trying to be energetic and wise -:. 
and kind. When we remember this, it is difficult not to like 
them. 
(4) A teacher must not only like the young because 
they are young. He must enjoy their company in groups. Unless 
he like, groups of young people, he will teach them well. It 
will be useless for him to wish that there were only two or 
three, or that they were all more mature. They will always 
be young, and there will always be lots of them. In certain 
institutions, and given certain rather special conditions, some-
one who hates large groups and is nervous among young people 
can still be accepted and admired as a teacher. 
But for most of us, who cannot reasonably count on 
being servants with a self illuminating reputation, it is 
essential to enjoy the conditions of teaching, to feel at 
home in a containing twenty or thirty healthy young people 
and to make our enjoyment of this group-feeling give us 
energy for our teaching. Every profession has its atmosphere, 
its setting, and those who practise it must feel at home 
there. 
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Remember, the teacher must not answer herself 
against the energies of the young. Such a man is borne 
upwaras and swept onwards by energy which flows into him 
from outside, from the group of which he is the heart and 
the voice. The good teacher feels that some flow of energy, 
constantly supplied by the young. If he can canalise it, 
he will never be tired. At least, not while he is teaching. 
At this serious objection can be raised some schools 
hell-holes. In such schools savage fights break out in 
classrooms, and a pupil who is punished may attack the teacher 
or way lay him after school — or bring in a big brother or 
revenge the insult. I have met school teachers who were 
literally terified of their pupils, and sighed with relief 
when the bell rang and they were released from intimadating 
for another day. 
And, what is just as bad, the boys and girls at 
these places do not want to learn. They think school is 
partly a waste of time and partly a prison. They would much 
rather be outside making money, or simply outside at the 
street - corner. 
They believe therefore, that as school has nothing 
to give them, and that its routine are meant to trap them, 
main them, to orraent them. 
As far as possible, the teachdr should be sorry for 
them. Not pity them openly that would infutiate them. These 
11 -: 
arrogant and brutal boys, these peevish and perverted girls, 
are really the victims of colliding forces more violent than 
those which make anything smash. Like most sick people, 
they do not understanding what fevers are burning them, what 
conflicts are leaving them. The best way to handle them is 
to make sure as the doctor, that they hurt neither themselves 
nor anyone. A women teacher in such a situation has far a 
harder time than, a man. The girls desine her because she 
is older the boys despise her because she is weaker. It is 
worse then useless to post a women to such difficult schools. 
One of the essential reforms which should be made is to staff 
them all with men. 
(5) The teacher, then must know the young as such. 
Next he must know the names and faces of his pupils. Same 
people find it easy, some very difficult, but it is a must. 
It is a complicated business, typing one's pupils. But 
schools do not function in mid-air. They are each attached 
to one group of traditions and supplied chiefly by two or 
three localities, so that a teacher can usually count on a 
fairly even distribution and recurance of types. 
(6) There is another necessary qualification. The 
good teacher is a man or women of exceptionally wide and 
lively to tell actual interests. Teachers in schools see 
more, think more, and understand more than the average man 
and woman of the society in which they live. It means that 
they must know more about the world, have wid4r interests. 
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keep a more active cultivanism for the problems of the mind 
and the inexaustible pleasures of art, have a keener taste 
even for seune of the superficial enjoyments of life. Yes, 
and spend the whole of their carrier widening the horizons 
of their spirit. Most people as we see, stop of growing 
between thirty and forty. They "settle down" a ogase which 
implies stagnation - or at the utmost they rest on their 
oars, using their acquired momentiira, applying no more energy, 
and gradually showing donra to a stop. No teacher should 
dream of doing this. His job is understanding a large and 
important area of the world's activity and achievement and 
making it viable for the young. 
(7) He has two special functions that make him 
different from other profession men and from the businessmen 
and worker in his community. 
The first of these is to make a bridge between 
school and the world. The good teacher is an interesting 
men or women. As such, he or she will make the work interes-
ting for the students, in just the same way as he or she 
talks interestingly. 
The second function of a team is to make a bridge 
between youth and maturity. He has to interpret adult life 
to the young in such a way as to make them adults. 
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(8) One of the most dLmportant qualities of a good 
teacher is humour. The wise teacher will continue to introd-
uce flashes of humour extraneously, because he knows that 
forty five minutes of work plus five minutes laughter are 
worth twice as much as sixty minutes of unvaried work. 
No, hxjman must not be used to tyrannise a class. 
It seldom is so used. Usually irony and sarcasur used, becau-
. se they imply intellectual domination, but not humour. The 
real purpose'of hvunour is teaching. It is to talk the pupils 
and the teacher and to talk them through enjoyment. 
We said that one function of the teacher was to 
make a bridge between youth and maturity. If he has a sense 
of htimour he can build the bridge. The young think their 
elders are dull. The elders think the young are silly. This 
is the basis of that mutual misunderstanding of the ages, on 
which scarcely anything can get done without compulsion. Yet 
a clever teacher, who can use his sense of humour in such a 
way as to show the young that not everyone over twenty five 
is dead, will at the same time team enough about his pupils 
to see that their silliness is only awkwardness, easy to 
penetrate and dissolve. Both sides will understand each other 
better, and work together. Toge therness is the essence of 
teaching. 
(9) Now we have listed the main things that a good 
teacher will know and like. But what kind of man or women 
will the good teacher be? Are there any abilities which are 
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absolutely essential? 
The first is memory. A teacher with a poor memory 
is ridiculous and dangerous. Memory is as important for the 
teacher as for other professional men. A creative memory is 
one of the qualities that differentiate the good teacher 
from the mediocre. A display of good creative memory by a 
teacher helps the young in one of the their most difficult 
jobs. 
second to memory comes will power. A good teacher 
is determined person. To face all these resistance, the 
teacher needs a strong will. If he is to be a good teacher, 
he will master them and guide them, instead, of merely meeti-
ng them read on and wrestling with them, and for that he will 
need an even stronger and more mature will. Also, as well as 
definite currents of resistance, there is always perceptible 
in big schools and colleges as directionless, anarchist 
upsurge of revolt and idiocy. 
(10) The third quality of teachers is kindness. 
It is very difficult to teach anything without kindness. It 
can be done, of course, by the exercise of strong compulsion -
but there are not many types of pupils on which such compuls-
ion can be exercised. 
This kindness must be genuine. Pupils of all ages 
express careless children upto hand-working graduates students, 
easily and quickly detect the teacher who dislikes them. It 
is useless to feign a liking for them if you do not really 
feel it. 
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A serious faced lecture, who seldom addresses a 
pupil by name and think only will often be recognised as a 
teacher genuinely interested in the job of teaching and anx-
ious for the welfare of his classes. He will be counted kind 
although his face remains mimavably grave and his manner 
unemotional and impersonal. 
But if the teacher feels none of these emotions, 
nor anything like them, if he or she regards the students 
merely as a necessary evil. 
Every teacher dislikes some pupils. But if any 
teacher finds himself disliking all his pupils, he should 
change his character, and if that fails, change his job. 
The teaching profession today seems to be maimed by 
not by piviors in this field or the so called ideal teachers. 
Unfortunately people who fail to get admission 
elsewhere join the B.Ed., the teacher training course and 
after completing its not so useful as professionally luberatn 
and apsolutely journal training. 
Go back on the word and labse into the saying 
drugery which the other colleagues wether trained or untrai-
ned are accustomed to proving there by that a degree in tea-
ching is useful only in peculiring a job and not to improve 
once classroom performance. 
i- 16 -: 
PRACTICAL TRAINING OF TEACHERS : 
The most Important factor in the contemplated 
educational reconstruction is the teacher-his personal quali-
ties, his educational qualification, his professional traini-
ng and the place he occupies in the school as well as in the 
community. The reputation of a school and its influence on 
the life of the community invariably depends on the kind of 
teachers working in it. 
It is an accepted principle that teaching in the 
lower standards and especially in infant classes in the prim-
ary grades requires a much if not more preparation than in 
the high schools and that the lower the grade of pupils the 
greater is the skill required to teach them. It has been 
observed with pleasure in some nursery schools and primary 
schools conducted by private agencies to what extent the 
quality of teaching improves when educated and well trained 
persons are in charge. The school themselves should have 
trained graduate teachers on the staff, we do not propose 
to enter into the details with regard to the nature of the 
training that is to be imparted, but we wish to emphasize 
that at present the practical training for student teachers 
is very limited and in some places almost non-existent. 
There is one point, however, which should be mentioned in 
this connection. The practical training should not consist 
only of practise in teaching, observation, demonstration and 
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c r i t i c i s m of l e s s o n s , but shotold i n c l u d e such s u b j e c t s as 
c o n s t r u c t i o n and a d m i n i s t r a t i o n of s c h o l a s t i c t e s t s , o r g a n i -
s a t i o n of supe rv i s ed s tudy and s t u d e n t s s o c i e t i e s , conduc t i ng 
l i b r a r y p e r i o d s and mainte*inance of cximulative r e c o r d s , I 
f e e l t h a t t h e scope of t e a c h e r t r a i n i n g , p a r t i c u l a r l y in i t s 
p r a c t i c a l a s p e c t s , should be broadened t o i n c l u d e some of 
t h e s e a c t i v i t i e s t h a t a s t u d e n t t e a c h e r w i l l be e^cpected 
t o perform when he becames a f u l l f l e d g e d t e a c h e r . 
I t would, however, be an advantage i f a l l t e a c h e r s 
a r e i n i t i a t e d dur ing t h e i r t r a i n i n g i n t o t h e g e n e r a l p r i n c i p -
l e s of menta l hygiene because of t h e i n s i g h t i t p r o v i d e s i n t o 
t h e behav iour problems of even o r d i n a r y c h i l d r e n . In f a c t , 
we a r e of t h e op in ion t h a t mental hygiene s h o u l d r e c e i v e 
g r e a t e r emphasis than i t a t p r e s e n t does i n t h e t e a c h e r 
t r a i n i n g c o u r s e s a t a l l l e v e l . 
As regards the assessment of a t e a c h e r s ' p r a c t i c a l 
a b i l i t y , we r e a l i s e t h a t i t i s not p o s s i b l e f o r l a r g e niimbers 
t o have an examinat ion t e s t in p r a c t i c a l t r a i n i n g conducted 
by an o u t s i d e agency but i n t e r n a l t e s t s by t h e s t a f f should 
be r e q u i r e d i n a l l c a s e s , supplemented where n e c e s s a r y by 
sample t e s t s by the Board of Examiners c o n d u c t i n g t h e 
u n i v e r s i t y of examina t ion . 
TRAINING JN .COfeCORHlCULAR ACTIVITIES : 
Every s tuden t t e a c h e r should have s p e c i a l t r a i n i n g 
i n one o r o t h e r of the c o - c u r r l c u l a r a c t i v i t i e s . The o b j e c t 
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of this training is not to supplant the fially trained 
personnel but rather to supplement their activities and to 
give them valuable assistance in this respect. 
Each training institution must develop so as to 
supplement the usual teacher training programme by intensive 
courses over short periods teachers with particular aptitudes 
in any of the co-curricular activities. Many of the activi-
ties of the school requires a good deal of knowledge and 
preparation if they are to be effectively utilised in the 
school programme. 
HEW EDUCATION POLICY : 
The new programmes of teacher-education will empha-
sise continuing education and the need for teacher to meet 
the thrusts envisaged in this policy. 
District institutes of Education and Training (DIET) 
will be established with the capability to organise pre-service 
and in service comes for school teachers. As DIET's get 
established substandard institution will be phased out. The 
National council of teacher education will be provided the 
necessary resovirces and capability to accredit institutions 
of teacher-education and provide guidance regarding curricular 
and methods. Net working arrangements will be created between 
institutions of teacher education and University departments 
of education. 
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PURPOSE OF THE STUDY : 
Since this study is in part fulfilment the 
researcher has no choice but has to make bulk of investigation. 
This study is intended to make up for past neglect. 
Its' purpose is to draw general conclusions about the effec-
tiveness of pupils opinion towards there teachers by integra-
ting data from studies of pupils attitude opinion towards 
there teachers and scholastic achievement. The attempt will 
be to focus attention towards the following specific questions; 
a) How far is the pupil typical opinion most effective ? 
b) Under which condition are pupil opinion most effective? 
c) Are there certain specific points about opinion that 
increase the likelihood of their success? 
d) Are achievement test scores more likely to be influenced 
by pupils opinion? 
HYPOTHESIS : 
In the light of the objectives stated above the 
following assumptions were made: 
1, There is no difference between the achievement of those 
who have positive opinion about the teachers and those 
who have negative opinion about there teachers. 
2, There is no difference between the achievement of boys 
and girld who have positive opinion about their teachers. 
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3. There is no difference between the achievement of boys 
and girls who have negative opinion about their teachers. 
4. T<here is no significant effect of integration of opinion 
with achievement of pupils who have positive opinion 
towards their teachers, 
5. There is no significant effect of integration of opinion 
with an achievement of pupils have negative opinion towa-
rds their teachers. 
6. Teachers who are low on the opinion scale will have the 
same progress as exhibited by pupils achievement, 
7. The use of tradition for pupils attitude towards their 
teachers. 
VALUE OF THE STUDY : 
The existing investigator have emphasised opinion 
of children towards their teachers. The need was therefore 
felt for an experimental study. The present study is an att-
empt to bring out the relevance and importance of pupil 
opinion. The investigator hopes to make teachers realize the 
worth of good teachers in complementing the study of other 
subject areas. The good teachers should be regarded not as 
an embellishment but a necessity with regard to its educatio-
nal value. 
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"No system of education can rise higher than 
its teachers". 
"The way to child-centred education can only by 
through teacher-centred school". 
The study also purports to inculcate awareness 
among teachers, administrators and educators regarding the 
refining influence and therapentic values of pupils opinion. 
The aim is also to transfer to all children as far as they 
are able to receive it - the end of cruel teacher-pupil 
relationship. The students shoxald feel respect for their 
teachers and the teachers are devoted to their duties. 
Without having faith in the dignity and worth of their teach-
ers no pupil can said to have a bright future however skilled 
he may be in any special field. 
DELIMITATIONS : 
1, The present study is restricted to class X students 
studying in schools of Aligarh District. The information 
and insights gained through this study can be applied to 
those interested in fiding correlations on similar types 
of schools and samples. 
2. In the related study a number of independence variables 
have been employed to study the interaction effects of 
pupil opinion and learning. The present study employs 
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only those variables which directly effect teaching in 
general viz. the questionnaire about the qualities and 
weaknesses of the teacher and an intelligence test. 
3. Research studies in related fields suggests a variety 
of criterion measures. In the present study academic 
achievement has been employed as the criterion measure 
to study the interaction of Art Education and Training. 
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CHAPTER - II 
Sl&RVEY OF THE RELATED STUDIES 
Best (1963) considered survey of related literature 
as an important prerequisite to actual planning and the 
exclution of any research project. He supports his view 
by putting forward this statement "a familiarity with the 
literature in any problem area helps the students to discover 
what is already known what others have attempted to find out/ 
what methods to attack have been promising and disappointing 
and what problems remain to be solved". 
In order to create a practical background to the 
plan and procedure of the study in hand. It is but desirable 
to refer to the related studies or the subject. The present 
chapter is a humble attempt to refer to the most pertinent 
studies out of the relevant material which the investigator 
happened to go through while searching for the related 
literature with these thoughts of eminent researchers and 
educationist. The researcher tried her best to comb the 
literature available in the field of her research and in 
related areas, with the aim of avoiding duplication and of 
making best use of the researches done in the past. 
SHAH M. M. (1966) conducted the study (l) to find 
out the role of attitudes in the problems of discipline 
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(2) find out whether disciplined pupils differ from the 
indisciplined ones with respect to their attitudes towards 
education, school, teachers and home, (3) to study pupils 
opinion regarding politics and democracy in the school, and 
(4) to study whether sex, age and residence are associated 
with the problem of discipline and with the favourable and 
unfavourable attitudes of the pupils. 
It is found that (1) those who possess prominent 
misbehaviour are labelled as indisciplined but those with 
mixed type of behaviours are not known as indisciplined 
(2) their are certain misbehaviours which have a frequent 
accurance (3) disciplined group has a favourable attitude 
torwards education. (4) indis.ciplined group finds fault 
with school authority, whereas their counterpart group has a 
favourable attitude towards the school. 
ANAND S.P. (1972), The purpose was to study the 
teacher pupil relationship in higher secondary schools. The 
hypotheses were (1) teacher pupil relationship at personal 
level is lacking in the higher secondary classes. (2) the 
characteristics of teachers liked by the students differ 
from the charactdristics of students liked by the teacher. 
(3) intelligent students, good academic achievers and those 
having good socio-economic background are like more than 
those who are poor in there aspects (4^  teachers liked by the 
:- 25 -! 
colleagues are liked by students as well. The study indica-
tes that teacher pupils relationships are accountable by 
various variables and differ from school to school and class 
to class. Hence it cannot be generalised, but individual 
school and each class has ndbbe considered as a separate 
and complete system. 
Kumar K. (1972). The aim of the study was to 
examine the effect of sdsx type of social climate in schools 
are student behaviour in terms of personal social adjustment 
value orientation and attitude toward certain educational 
objects, and scholastic achievement. The hypotheses tested 
in the study were different social climates in the school 
tend to produce difference in student behaviour in terms of 
(1) personal social adjustment (2) value orientation (3) 
attitude towards certain educational objects and (4) schoiae-
Stic achievement. The findings suggest that different 
social climates have differential effects on certain aspects 
of student behaviour. 
CHAMPLIN (20) argues that qualities not only can 
serve as means or ends in problematic situation but also can 
serve as controls through which the use of qualities is 
directed and through which qualitative ends are realized. 
ZACHARI, T. (1977). The main objectives of his 
study were to find out the gernal nature of pupils achieve-
ment, attitude and interest in social studies for the total 
s ample. 
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The major findings of the study -were that their was 
high positive cocrelation between the secondary school pupils 
achievement in social studies and their attitudes. The 
pupils attitude and intelligence scores were more on less 
equally correlated with their achievement in social studies-
The pupils was not a prominent factor in influencing their 
attitude and interest in social studies. 
SASTRY, D.S.M. (1980). The major objection of the 
study were to study the relationship between the teachers 
behaviour in the classroom and his philosophic beliefs in 
education. The major findings were students tallced more in 
classes under the liberal teacher then those in classes 
under the conservative teacher. Students under the liberal 
teachers used more steady and sustained talk than those 
under the conservative teacher. 
KURESHI, ,A.A. (1978). Husain A and Bhatnagar A; 
The study attempted to measure the strength of achievement 
motive and the tendencies of hope of success and fear of 
failure among Indian and African students. 
The major findings were (1) African students reemed 
to have a stronger achievement than their Indian counterparts. 
African students appeared to be more hopeful of attaining 
and more fearful of loosing the desired goals then the 
Indian students. 
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TRIPATHI, B.K. (1978). The main objectives of 
the study were (1) to find out the relationship of anxiety 
with social acceptance, academic achievement and disruptive 
classroom behaviour. The findings of the study were anxiety, 
social acceptance and disruptive classroom behaviour variable 
and high coefficient of variables. 
BHAGIRATH (1978). The major hypotheses of the 
study were (l) teachers and students perceived quite a good 
number of correlates as indicative of high academic success. 
(2)there were differences in teachers and students percepti-
ons of correlates of aciademic achievement. The major findi-
ngs of the study were - the teachers and the students perceived 
the correlates of academic abhievement as intelligence, 
character, emotional adjustment, creativity and punctuality. 
All the students and ^he teachers agreed an intelligence, 
emotional adjustment and social and school adjustment but 
differed in respect of creativity and punctuality. 
DEBAS J.K. (1979). The objectives of the study 
were to know the attitude of teachers towards students belon-
ging to different cultural background, and the relationship 
of the attitude of teacher and self - perception regarding 
the same characteristics. The findings of the study were 
children perception of teachers attitude torwards them was 
significantly related with pupils self perception, teachers 
perception of pupils characteristics and school achievement. 
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WALTER B.R. and FRANK A.R. Observation of teacher 
are of the classrocim management skills and pupils behaviour 
were made before and after treatment. Teachers in the 
training programme made significant improvements in about 
half of the classroom management skills. Pupils in experi-
mental classrooms made significantly greater improvement in 
off - task and devient behaviour than control group pupils. 
ALGOZZINE, B and THOMAS, J.C. Ecological theory 
suggest that behaviour and characteristics of individual 
are important determinants of interactions those individuals 
have with others. Regular classroom teachers with levels 
of tolerance for selected behaviours were asked to rate a 
hypothetical child who exhibited certain disturbing behaviours, 
in this case the child was rated as to the likelihood of 
success in regular classroom within several areas of possi-
ble performance. Analysis of the .results indicated the 
ratings of interaction potential were differently influenc-
ed according to tolerance for socially defiant behaviours. 
Implications for ecological theory and the mainstreaming 
process were discussed. 
t - 29 - ; 
CHAPTER -. I l l 
METHOD AND PROCEDURE OF THE STUDY 
The i n t e n t of the p r e s e n t s tudy I s to f ind t h e 
impact of op in ion of p u p i l towards th&ir t e a c h e r s and i t s e f f e c t 
upon t h e i r achievement . The s a l i e n t i s s u e s by t h i s ' s tudy 
d i r e c t e d towards f i n d i n g t h e d i f f e r e n c e between t h e achievement 
of p u p i l who have p o s i t i v e opin ion and t h ^ s e who have nega t ive 
opin ion towards t h e r e t e a c h e r s . In t h i s c h a p t e r , a d e s c r i p t i o n 
of t h e sample, t o o l s and t echn iques adopted f o r t h e s tudy has 
been g iven . The pire^ent c h a p t e r thus proceeds to esqslain. 
A) The v a r i a b l e s o r t o o l s chosen f o r t h e s t u d y . 
B) The sample chosen f o r the s t u d y , 
C) Admin i s t r a t ion of the t e s t . 
A) l^e V a r i a b l e s : 
The s e l e c t i o n of s u i t a b l e measures f o r t h e s tudy was 
governed by a c o n s i d e r a t i o n of f a c t o r s which could be s t ud i ed 
s t a t i s t i c a l l y and which would be t h e o r e t i c a l l y f e a s i b l e as w e l l . 
Since c h i l d r e n op in ion towards t h e i r t e a c h e r s and I t s r e c r u i t m e n t 
e f f e c t s an t h e performance was the main i s s u e s , sexual indepen-
d e n t v a r i a b l e were taken i n t o c o n s i d e r a t i o n with achievement i n 
school s u b j e c t s as the c r i t e r i a n v a r i a b l e . While the c r i t e r i a n 
was the s i n g l e f a c t o r of achievement i n a l l the s c h o o l s , the 
independent v a r i a b l e followed a more s e q u e n t i a l o r d e r and were 
grouped i n t o s e t s o r cjroups of f a c t o r s which could p o s s i b l y p r e d i c t 
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These var iables were separated in to composite se t s of 
t h i s }d.nd e s t ab l i sh en order of same s o r t . The process here^ i s 
not to delve in to the po ten t i a l s of the f i t n e s s - of c l a s s i f i c a t i o n 
of various var iables but to discuss measures taken and ef fec ts 
produced by the selected va r iab le , 
b) Ihe Cr i te r ian variable t 
In both the groups ofx Pupil with pos i t ive opinion 
and pupil with negative opinion, the c r i t e r i a n var iable of analy-
s i s was t o t a l achievement in a l l the school subjec ts . In any 
research study which seek to inves t iga te the e f fec t of c r i t e r i a n 
va r iab les an educational leaving, the c r i t e r i a n i s usual ly tha t 
of achievement. Achievement in school subjects can be measured 
e i t h e r by administering standardized achievement t e s t s or by em-
ploying school examination marks. The present study employs 
the use of the standardized achievement t e s t . 
I t would, perhaps have been more adequate to use marks 
obtained the subsequent ra te each ch l lds performance on a ten 
point s ca l e . But t h i s become impossible without the cooperation 
of t eachers , t h i s method, through i t may have proved useful fa r 
primary pup i l , was en t i r e ly unsat is factory for secondary school 
p u p i l s , as separate teachers are there for d i f fe ren t sub jec t s . 
Therefore the judgement of c lass teachers alone cannot be cons i -
dered suf f ic ien t ly r e l i a b l e . 
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d i f fe ren t e f fec t s of opinions . A brief out l ine of the grouping 
of independent va r i ab les as presented below. 
1) School Types : Questionnaire developed by the inves t iga to r 
was designed to cover the q u a l i t i e s and wecJ^nesses of the 
teachers from the pupi l s point of view, 
2) A random sample from each school was taken and an i n t e l l i -
gence t e s t was administered to compare the ef fec t of opinion 
about the teachers and t h e i r per^ormence in i n t e l l i gence 
t e s t . 
a) The Independent var iab les : 
The two independent var iable were grouped in to s e t s to 
f a c i l i t a t e i n t e r p r e t a t i o n , 
1, The f i r s t var iab le per ta in ing to school type was of grea t 
i n t e r e s t since the way chi ldren think about t h e i r teachers i s 
actualy what teachers a r e . The measure of the extent of q u a l i -
t i e s of teachers was primari ly of i n t e r e s t as i t Is a var iable 
which can e f fec t the teaching learning process and perhaps r e s u l t 
in desirable outcomes. On the bas i s of t h i s var iable i t was po-
ss ible to compare the performance of pupil with pos i t ive opinion 
towards theire teachers of the selected schools, 
2, Ih l s var iab le was important from the evaluation point of view, 
A common range of i n t e l l i gence was needed for a l l the pupi l s in 
order to study -tKe e f fec t s of there level of agreement of opinion 
for different t e ache r s . 
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Fxirther, In a l l the selected schools many pupils 
taking acinisslon to c l a s s X came from other schools as wel l . 
Obtaining r e s u l t s of previous examination of these pupils would 
have proved a providable task . Therefore the inves t iga tor was 
l e f t with no chance^ and gave an i n t e l l i g e n c e t e s t . 
B) The Sample t 
According to Forgusan ( 1976 ) it may be either imprac-
tical or impossible for the investigator to produce statistics 
based on all members because of large size of many populations. 
If a papulation is indefinitely large it is ofcourse impossible 
to produce complete population statistics. A sample is any sub-
group as subagqregate drawn by same appropriate method from a 
population, A sample, thus is mlniative population, lb be true 
sample must be representative and adequate. There are the two 
basic requirements for sampling procedure to fulfill. It is 
physically impossible to work with the total population, Tb work 
an sample saves time labour and money. A sample is always repre-
sentative of its population, sampling in the present study has 
been done in different stages. 
The sample in the present study was collected from 
Andullah Girls High School, S,T. High School and City School. A 
sample pod of 150 students drawn out of the schools referred 
above. Out of 200 hardly 175 were in proper* shape. This number 
was further cut to 150 (for the convenience of percentage and 
tabulation). 
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TABLE - I 
Structure of the sample 
Name of the 
Institution 
S.T. High 
School 
Abdullah 
Girls High 
School 
City School 
No. of 
Schools 
1 
2 
3 
Class 
X 
X 
X 
Section 
A 
A 
C 
Questio-
nnaire 
60 
70 
70 
Intelle-
gence 
test 
60 
70 
70 
No. of 
pupils 
Selec-: 
ted/ 
school 
50 
50 
50 
Total no. of pupils selected from all the three schools = 150 
Total no. of pupil selected from each school = 50 
C) Administration of the test : 
(1) The questionnairer thus prepared and distributed 
to the three schools of Aligarh i.e. City school, Abdullah 
Girls High school and S.T. High school. Two sets of questions 
were prepared to elicit the opinion of school going children 
towards their teachers. The questionnaire consist of 50 
questions on the whole in which 25 questions were positive 
i.e qualities of the teachers ctnd the other 25 were negative 
quest±ons i.e. >^aknesses of the teachers - with different 
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level of agreement starting from zero to hundred. The 
questions and test used were the same for each school. During 
regular class time, separate questionnaire were distributed 
to pupils of class X. The pupils were instructed to follow 
the instruction closely and answer the question truthfully. 
While filling the questionnaire the pupils were allowed to 
work at their own speed. 
When the collected lot of Q.S. from the schools were 
scrutinised the investigator had a suspdon that their were 
some tutouing or prompting going on during the filling of the 
questions. This was based on the fact that some of the Q.S. 
were identical and to crown it all a group of children appeared 
to have only positive opinion towards tl»ir teachers. 
Besides the homogenious of the group children the 
response is likely to vary due to individual differences, 
likes and dislikes. Children are usually free and frank and 
can be trusted with the questions. 
It toas later discovered that the suspicions were not 
ill founded. When some of the children were asked individually 
they informed the investigator that the teacher had actually 
dictated the response. The motive being "Prestige of the 
school" and saving time. To over come this obstacle more 
copies of the Q.S. for children were prepared and distributed 
by the investigator and collected by her. A second scrutiny 
aroused a laughter from the investigator as the pattern this 
time entirely different of the particular group. 
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(2) General intelligence test selected for the 
present study was administered to 50 pupils from each school 
who took the questionnaire. 
This test consist of six type items : 
st 
-
-
-
-
— 
No. 
-
-
-
-
— 
1 
2 
3 
4 
5 
6 
Multiple choice. 
Classification, 
Corresponding relations. 
Concerning items. 
Corqpletion test. 
Reasoning test. 
It is a speed test of 40 minutes. The author has provided 
Gentile norms for classes VI to X as well as for ages 9 to 16. 
The various tests were administered to the group of 
pupils on the same day to avoid wastage due to absenteism. 
With the help of class teachers and subject teachers it was 
possible to ensure a proper response from pupils. Adequate 
precautions listed by the different authors with regard to 
speed and thus were observed. While giving out the various 
tests. 
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CPiAPTER - IV 
ANALYSIS,INTERPRETATION AND DISCUSSION OF THE RESULTS 
The next step in the process of research is 
analysis and interpretation of the data and formulation of 
conclussions and generalisation to ^et a meaningful picture 
of the raw information collected. 
Interpretation of the data forms the raost important 
part of the study. &11 the efforts are directed to discover 
something, which may not be alarming new, but which must 
have the support of the scientific reasoning that comes 
through experimentation on observation or through both. 
The data gathered and analysed, fulfill, the purpose when 
scxne inferences are drawn from them. Analysis of the data 
means studying the tabulated material in order to determine 
meanings. It in involves breaking down the existing complex 
factor into simple parts and putting the parts together in 
new arrangements for the interpretation. The process requires 
an alert, flexible and open mind. No similarities differences 
trends and outstanding factors should go unnoticed. 
The various assets of statistical thinking and 
observations as enumerated by Guilford (1956) are that they 
help in grasping numerous unlike facts in isolation, enables 
us to make predictions of wern much a thing with happen 
under these conditions, to be definite and exact in our 
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procedure and though and to summarize our results in meaning-
ful and comprehensive form. 
When a test has been administered to a class room, 
group, the resulting data include the list of choices each 
pupil has made that is the level of agreement about the 
opinion of the teachers. The data consist of opinion given 
by each student at the different level of agreement. The 
data are used and organised in araanner that the results are 
usually and economically obtained. 
TABXJLATING THE DATA : 
First of all canpleted questionnaires are arrange 
in serial order beginnfhg.wttth roll no. 1 to 50. Then they 
are tabulated one by one. The level of agreement was put 
into the first raw in the horizontal column. Then the 
question no. was put vertically In the extreme left column. 
The choices of the pupil was marked for different questions 
at different level of agreement. At the bottom, rows have 
been uses for summarising opinion of the pupil at different 
level of agreement. 
DATA ON PUPILS OPINION : 
Scores were obtained from the questionnaire 
administered to pupils from the different schools. The 
questionnaire was administered to 200 pupils out of which 
scores for only 150 pupils could be retained for purpose 
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of the final analysis. 50 students were taken from each of 
the three schools of Aligarh District. The average was taken 
out for the 25 positive opinion at different level of agreement. 
The same way average was taken out for 25 negative opinion 
at different level of agreement. This was done for all the 
three schools separately. Later the average positive opinion 
and average negative opinion of all the three schools were 
taken together. 
DATA ON ACHIEVEMENT : 
In any research study which seeks to investigate 
the,effect of criterien variable an educational learning, 
the criterion is usually that of achievement. Over here 
achievement in school subjects is measured by employing iiafc^ tl 
<iaeiM^ "t^ 6fa marks. 
Thus the s^sa6i>l marks were obtained from d i f fe ren t 
schools and put a t d i f fe ren t l eve l of agreement. 
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SCHOOL WISE OPINION ( CITY SCHOOL ) 
TABLE - II 
NO. OF STUDENTS 
Level of agreement Average positive Average 
(in percentage) opinion (in negative 
percentage) opinion 
(in percen-
tage) 
0 to 20 
20 to 40 
40 to 60 
60 to 80 
80 to 100 
22 
24 
26 
22 
^ 6 
40 
20 
16 
14 
10 
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SCHOOL WISE OPINION (S.T. HIGH SCHOOL) 
TABLE - III 
NO. OF STUDENTS 
Level of agreement Average positive Average negative 
(in percentage) opinion (in opinion (in percentage) 
percentage) 
28 
24 
18 
16 
14 
0 to 20 
20 to 40 
40 to 60 
6 0 to 80 
80 to 100 
26 
24 
20 
16 
^ 14 
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Fig. (3) Histogram showing average positive opinion of S.T. 
High School. 
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SCBOOL WISE OPINION (ABDULLAH GIRLS HIGH 
SCHOOL) 
TABLE - IV 
NO. OP STUDENTS 
Level of agreement Average positive Average negative 
(in percentage) opinion (in opinion (in percentage) 
percentage) 
0 to 20 22 38 
20 to 40 26 28 
40 to 60 20 12 
60 to 80 20 12 
80 to 100 12 10 
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AVERAGE POSITIVE OPINION OF ALL THE THREE SCHOOL 
AT DIFFERENT LEVEL OF AGREEMENT 
TABLE - V 
Level of agreement Average positive opinion 
( in percentage ) ( in percentage ) 
0 to 20 23 
20 to 40 25 
40 to 60 22 
60 to 80 19 
80 to 100 11 
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AVERAGE NEGATIVS OPINION OF ALL TOB THREE SCHOOL 
AT DIFFERENT LEVEL OF AGREEMENT 
TABLE - V I 
Level ef agreement Average negative opinion 
( in percentage ) (in percentage ) 
0 to 20 35 
20 to 40 25 
40 to 60 15 
60 to 80 14 
80 to 100 11 
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D a t a on I n t e l l i g e n c e T e s t : 
G e n e r a l i n t e l l i g e n c e t e s t was a d m i n i s t e r e d t o 50 
s t u d e n t s of e a c h s c h o o l t o compare t h e r a n g e of i n t e l l i g e n c e 
of p u p i l s of t h e s e l e c t e d s c h o o l s . We h a v e t a k e n t h r e e 
s c h o o l s s o t o t a l number of s u b j e c t s were 1 5 0 . The computed 
s c o r e s o b t a i n e d from d i f f e r e n t s c h o o l s a r e p r e s e n t e d b e l o w . 
TABLE - V I I 
PUPILS POSITIVE OPINION AND ACHIEVEMENT OF THREE DIFFERENT 
SCHOOLS 
Ach ievemen t i n Exams. 
P u p i l s l e v e l o f Ab"aullah G i r l s S . T . S c h o o l C i t y School 
p o s i t i v e o p i n i o n Achievement A c h i e v e m e n t Achievement 
. abou t t e a c h e r s (%) (%) (%} (%) 
0 t o 20 11 27 7 
20 t o 40 16 4 2 36 
40 t o 60 49 46 62 
6 0 t o 80 62 64 69 
80 t o 100 79 71 78 
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TABLE - VIII 
PUPILS POSITIVE OPINION AND ACHIEVEMENT OF ADL THE THREE 
SCHOOLS COMBINED 
Achievement in Exams-
Pupils level o* positive 
opinion about teachers 
Achievement of all the three 
schools combined 
0 to 20 
20 to 40 
40 to 60 
60 to 80 
80 to 100 
25 
31 
52 
65 
76 
Looking at the opinion of pupils towards their 
teachers - we come to the conclussion that as pupils level 
of opinion about teachers qualities increases children 
achievement also increases with it. This was observed both 
the ways when the three schools were taken separately and 
when all the three schools were taken together. Table 7 
and table 8. 
On the basis of these scores Histogram and 
Frequency curve are represented in Fig. (9), (10), (11) 
and (12). 
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On the other hand when the negative level of opinion 
about the weaknesses of the teacher increased - the pupils 
achievement decreased with it. This too was observe both 
the ways when the three schools were taken separately and 
when all the three schools were taken together. The computed 
scores obtained from different schools are given below in 
Table (9) and table (10). 
TABLE - IX 
PUPILS NEGATIVE OPIHION 
Pupils level of 
negative opinion 
about teachers (%) 
0 to 20 
20 to 40 
40 to 60 
60,to 80 
80 to 100 
AND ACHIEVEMEaiT OF 
SCHOOLS 
Achievement 
Abdullah Girls 
Achievement 
(%) 
78 
61 
48 
18 
13 
THREE DIFFERENT 
in Exams. 
S.T.School 
Achievement 
(%) 
73 
60 
44 
41 
25 
B
City School 
Achievement 
(%) 
75 
61 
61 
33 
6 
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TABLE - X 
PUPILS NEGATIVE AND ACHIEVEMBNT OF ALL THE THREE 
SCHOOLS COMBINED 
A c h i e v e m e n t i n Exams. 
P u p i l s l e v e l of n e g a t i v e Ach ievemen t of a l l t h e t h r e e 
o p i n i o n a b o u t t e a c h e r s s c h o o l s combined 
(%) (%) 
0 t o 20 75 
20 t o 40 62 
40 t o 60 51 
60 t o 8 0 31 
80 t o 100 14 
On t h e b a s i s of t h e s c o r e s i n t a b l e (9) and (10) 
H i s t o g r a m and F r e q u e n c y c u r v e a r e r e p r e s e n t e d i n F i g . (13) 
( 1 4 ) , ( 1 5 ) , and ( 1 6 ) . 
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For the measure of the intelligence the scores 
were obtained and correlation was computed between the 
variable and the criterion variable. 
Here the variables are pupils level of positive 
and negative opinion about teachers and the criterion variable 
is the achievement of pupil score that we get through the 
intelligence test. Thus the variables were correlated with 
the criterion variable. 
The degree of relationship may be measured and 
represented by-fche coeffieelent of correlation. 
We have used EBARSON'S PRODUCT MOMENT COEFFIECIENT 
OF CORRELATION for the-achievement scores obtaining through 
the intelligence test and the pupils Jevel of opinion about 
teachers. 
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X = Mid point of the pupils level of positive opinioQ. 
Y. = Achievement of Abdullah Girls High School. 
Y2 = Achievement of S.T. High School. 
Yo = Average achievement of all the three schools taken 
together. 
KARL PEARSON coefficient correlation :- As a measure of 
intensity or degree of linear relationship between two 
variables, KARL PEARSON developed a formula called correlation 
coefficient. 
Correlation coefficient between two random variables 
X and Y usually devoted between them and is defined 
r ( x,y ) = Cev (x^y) 6x 6y 
6y= = U < v i - y ) ' = ^ ^ y ^ y ^ 
Correlation coefficient cannot exceed unity numerically. 
It always lies between +1 and -rl If r = +1, the 
correlation is perfect and positive. 
If r = -1 correlatiSn is perfect and negative. It means 
all value increases and we other decreases linearly 
If r = 0 then the variables are independent. 
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r (xy ) = 0.98 This value i s the co r r e l a t i on of the p o s i t i v e 
l e v e l of opinion of pupil and achievement 
of Abdullah Gir ls High School. Which shows 
t h a t the var iab les are highly co r r e l a t ed . 
r (xy,) = 0,985 This value i s the co r r e l a t i on of the p o s i t i v e 
l eve l of opinion of pupil and achievement 
of S.T. High School - which shows the two 
va r i ab l e s are highly co r r e l a t ed , 
r (xy,) = 0.974 This value i s the co r r e l a t i on between of 
the p o s i t i v e l eve l of opinion of pupi l 
and achievement of City High School - which 
shows the two var iables are highly co r r e l a t ed . 
r (xy.) = 0,989 This value i s the co r r e l a t i on between the 
p o s i t i v e l e v e l of opinion of pupil and 
achievement of a l l the th ree schools taken 
toge ther - This average shows t h a t the two 
var iab les are highly co r r e l a t ed . 
We see t h a t the co r r e l a t i on coef f i c i en t of leve l 
of p o s i t i v e opinion about tl:^ teachers and the achievement 
in a l l the three schools i s p o s i t i v e and near t o 1, Therefore 
we conclude t ^ a t the pos i t i ve opinion about the teachers 
d i r e c t l y ef fect the achievement and as level of pos i t ive 
opinion increases the performance also inc reases . 
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r (xy, ) = 0.983 This value i s the c o r r e l a t i o n of the 
negative l eve l of opinion of pupil and 
achievement of Abdullah G i r l s High School 
which shows t h a t the v a r i a b l e s ard highly 
c o r r e l a t e d . 
r (scyj) = 0.986 The value i s the c o r r e l a t i o n of the negative 
l eve l of opinion of pupi l and achievement of 
S.T. High School v^ich shows tha t the two 
var iab les are highly c o r r e l a t e d . 
r (xy^) = 0.953 The value i s the c o r r e l a t i o n of the negative 
l eve l of opinion of pupi l and achievement of 
City High School which shows the two var iables 
are highly c o r r e l a t e d . 
r (xy^) = 0.994 This value i s the c o r r e l a t i o n between negative 
l eve l of opinion of pupi l and average 
achievement of the th ree schools ttaken-
toge the r . This shows t h a t the two variables 
are highly c o r r e l a t e d . 
We see tha t the c o r r e l a t i o n coe f f i c i en t of leve l of 
negative opinion about the t eachers and the achievement in a l l 
the three schools i s negative and near 1. Therefore we conclude 
t h a t the negative opinion about the t eachers d i r e c t l y ef fect the 
achievenient,as level of negat ive opinion i n c r e a s e s , the perfor-
mance decreases. 
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CHAPTER - V 
SUGGESTION FOR FURTHER STUDY AND RESEARCH 
Suggestions for further study and research are 
usually of the type that G.K. Chesterson suggests in his 
"Tallacy of Success." If you wish to be a good runner, run 
faster, than the others and if you wish to be a good jumper, 
jump higher than the others ' nothing* 
he goes on to say "succeeds like success," 
I may be exucused if I become a little less formal 
and sound a note of warning to future researches especially 
M.Ed, students working on their "Part fulfilment". Projects, 
because they will be in^'exactly the same sorry plight that 
we are in this year. 
1. Always select the topic keeping in view the availability 
of schools or institutions which aire likely to cooperate 
and provide reliable data and in good time. 
2. A topic which coveres the area of your interest and about 
which you have given prior thought. The selection of 
the topic should not be left to the choice of the depart-
ment. The researcher should select a topic which permits 
some valuable research in an area of immediate importance. 
3. Availability of books, periodicals and journals relevant 
to research in the particular field. 
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4. Last but not least is the selection of the supervisor. 
select a field or area which allows you to get away from 
some of the shirking, incompetent, bullying and full of 
drudgery type of teachers who by some mischance happen 
to be in the department. If you hit upon the right 
person your efforts will be well rewarded. 
Now for the more formal part I have a few sugges-
tions. As the present study was being conducted several fac-
tors came to light which could possibly be suggested for 
further research at the secondary schooi stages. These are 
now discussed in brief. 
a) This particular topic can be taken up for Ph.D. level 
research, with more exhaustive questionnaires and much 
larger samples. The following up design will be worth 
considering. 
b) Two groups, one controlled and the other experimental 
and determined by giving an intelligence test. 
The experimental group will be given tests of 
achievement in various school subjects. The same group 
will be given an opinionnaire about the individual teachers 
involved in the teaching of a particular subject. Achieve-
ment scores and opinion scores will be compared for each 
subject teacher. This will give us the relation between 
a pupils achievements, as influenced by his opinion about 
that particular teacher. 
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c) A more detailed analysis of the effect of opinion of 
pupil could be computed between pupils of the same group. 
It would be possible to equate achievement of pupils 
with the different socio-economic status within one 
type of group. For example a pupil at the 75th percen-
tile of achievement could be compared with another at 
the same percentile for significant- differences in 
parental education, income, occupation and experience. 
d) In the present study distinction were not made between 
different levels of schools. The effect of pupils opi-
nion and achievement could be studied in greater detail 
if schools could be categorized into superior, medium 
and low types. Quarlity of the schools will not be 
determine by high standard, fees charge or by building 
but by qualification of staff. In this way direct effect 
of opinion could be studied. This could indicate signi-
ficant differences and possibly render useful contribu -
tion to the correlation research in opinion of children. 
e) Good schools and Bad Products : There are highly 
qualified teacher in seme schools and bad products. 
Thus school teachers should be categorised with the 
percentage of various scale, i.e. ,5 and their ranks 
have to be determined that where they stand. M.A., M.Ed. 
Ph.D., M.Phil. The school marks should be taken for 
achievement. 
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f) In the present study the positive and negative opinion 
were equated for significant differences in achievement. 
A slight deviation could possibly be attempted with 
considerable interest. Instead of equating pupil with 
positive opinion and negative opinion/ the pupils who 
had negative opinion could be divided into two groups. 
One group could be exposed with their opinion but not 
allowed to participate. The other group with their 
opinion would be allowed to participate. Significant 
differences could then be studied following exposure to 
two types of opinion and transfer effects of achievement 
could be found. 
The study of transfer effect of opinion upon the 
teaching - learning process is a complex phenoraenan. The 
loaded syllabus which pupils of our school have to cope 
with,the deteriorating standards in-schools despite. New 
methods and qualified teachers be speaks itself. At a time 
when our schools are fairing well in accomplishing towards 
a solution of classroom problems would be worthwhile. Although 
research of pupils opinion towards their teachers have been 
made in countries like U.S.A., U.K., German Democratic 
Republic/ Japan, Switzerland has been continuous and prolon-
ged with relevant outcomes. In a country similar efforts 
have been pathetic. This is an area which has constantly 
suffered neglect and opinion of students are looked upon 
as unnecessary api^endages in our country. 
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The study was a weague attempt in the way of s e t t i n g 
the ba l l r o l l i n g in the d i r ec t ion of implementing imJ)ortance 
t o pupi l s opinion. Never the l ess i t s hc^ pe d-'thadt^ i t may 
s t imula te fu r the r research and evoke fresh quest ions with 
regard t o opinion of ch i ld ren . The r e sea rche r - a l so hopes 
t h a t by studying a few of the numerous intervening fac tors 
under taken other workers could come out with some rea l 
panacea for s tudents who are pi tched up agains t problems 
in t h e i r day t o day classroom experiences. 
The l a s t word, an research is "Look before you 
l e a p " . Take stock of your own competence and resourcefu l -
ness embark upon any research whether 'Pa r t fu l f i lment ' 
are higher research . I t s only then tha t you wi l l be able 
t o cut your coat according to your c lo th . 
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CHAPTER - VI 
C O N C L U S J O N 
I regret to refute Willam Shakespeare when he says, 
"All is well that ends well" - it does not hold good as far 
as the M.Ed, dissertation goes, - No time, no resource 
material, a pre-occupied, supervisor and the last date hanging 
like the 'Sward of Democles' over the head of the investigator 
who has nearly lost her head over the project. 
With all the time wasted and end energy spent the 
proljiect has acquired at its best the proportions of a 'Punch 
and Judy show* and at its worst 'Mock serenade', The investi-
gator purposely did not get herself involved in'the complicated 
entanglement,' called statistics. For its quite possible 
that a statistian very conveniently working with figures will 
arive at the conclusion that an ostrich is a bird which can 
soar highest and the height of the deepest ocean is equal to 
the depth of Mt. Everest. The projects are not meant to 
exhibit ones powers in statistical manipulations, they are 
rather meant to investigate, means and problems of immediate 
importance, validity, reliability and objectivity are pre-
conditions of coxorse. 
Common sense will prevail if one takes seriously 
the interest of the young colts, and avoid being misled by 
statistical evidence but to take facts as they happen to be. 
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1. It was the purpose of the study to investigate the corre-
lation of pupil opinion and achievement in other school 
subjects. The various measures adopted for the variables 
under the study are presented below. 
a) School Types : Questionnaires developed for the pupils 
opinion regarding their teactiers. 
b) Intelligence : General Intelligence test, 
2. A representative sample of 150 pupils was dravm from three 
schools of Aligarh. It consisted of both boys and girls 
studying in class X. 
3, Questionnaires was developed for both positive opinion 
and negative opinion to study the effect of two different 
opinion. 
4, Results of the Board or Annual Examination served as the 
criterion of achievement. 
5, After the selection of measures scores were derived and 
relation between the achievement and opinion was taken 
out at different level of agreement, 
6. Later the scores of intelligence test were derive. The 
scores were put at different xevel of pupil opinion towards 
their teachers. 
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Majority of the pupil have negative opinion towards 
their teachers - but some do have positive opinion. The 
seven most positive and negative opinion towards the teachers en 
the basis of scores obtained are taken below. 
TABLE - XIII 
Qualities and weaknesses of teachers Pupils level of 
agreement in (%) 
A, Teachers come late to class. 76 
B, Teachers have lack of knowledge. 50 
C, Teachers are irregular in taking class. 55 
D, Teachers are biased in Evaluation. 69 
E, Teachers do not finish the course on time. 80 
F. Teachers are impartial, 23 
G, Teachers do not take interest in teaching, 30 
:- 78 -: 
7. The correlation coefficient was taken out between pupils 
positive negative opinion and achievement of the three 
different schools of Aligarh. 
Pupils differ in abilities and achievements differe-
nce can also be among pupils due to differences of opinion, 
likes and dislipes. From the questionnaires administered to 
pupils of three different schools - the facts were gleamed 
with regard to the opinion of children towards their teachers. 
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The correlation coefficient was taken out between 
the pupils opinion and achievement. 
When the correlation coefficient was taken between 
the pupils positive opinion and achievement of the three 
different school of Aligarh, the observation were as follows-
TABLE - XIV 
School Correlation coefficient 
between achieventent and 
pupils positive opinion 
1. Abdullah Girls High School, 
S.T. High School. 
3. City High School. 
All the three school taken 
together. 
0.98 
0.985 
0.974 
0.989 
We see that the correlation coefficient of level of 
posi t ive opinion about their teachers and the achievement 
in a l l three schools is posit ive and near to 1. Therefore 
we conclude that the positive opinion about the teachers 
d i rec t ly effect the achievement and as level of positive 
opinion increases the performance also increases. 
:-. 88 -: 
The same way correlation coefficient was taken out 
between the pupils negative opinion and achievement of the 
three different schools of Aligarh, The observation were as 
follows : 
TABLE - XV 
School Correlation coefficient 
between achievement and 
pupils negative opinion 
1. Abdullah Girls High School, 
2. S.T. High School. 
3, City High School. 
All the three schools taken 
together. 
0.983 
0.986 
0.953 
0.994 
We see that the correlation coefficient of level 
of negative opinion about their teachers and the achievement 
in all the three schools is negative and near to 1. Thereore 
we conclude that the negative opinion about the teachers 
directly effect the achievement and as level of negative 
opinion increases the performance decreases. 
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On the basis of the above results we conclude that 
as level of positive opinion of pupil increases the achievem-
ent also increased along with it. 
This shows that the pupils positive opinion and 
achievement are highly correlated. 
On the other hand as the level of negative opinion 
incareases the achievement decreases. 
This show© that the pupils negative opinion and 
achievement are highly correlated. 
Therefore in the end we can conclude that pupils 
opinion have effect on their achievement. If they respect 
and regard and have high opinion about their teachers they 
do better in the examination. On the other hand if they do 
not respect and regard and have low achievement about their 
teachers they will not do well in the examination. 
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